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The paper suggests steps for developlng an

from an experimental teacher's quide. The development involves four

dnthropology curriculﬂg at the secondary level and cffers an excerpt

steps: selection, of th

most significant topics froam the rich’ mass of

. anthropological 1nforma¥;cn, identification of the relevance of ‘each
‘topic to the high school\gtudent's experience, isclaticn of the

essential ‘aspects of each topic, and the development of methods for
belping students understand the data and concepts used in
anthropology. The experimental unit, "Study of Farly Man," examlnes
race formation -and classification. During the fcur-day unit students
comstruct a chart of the phyeical traits of the major races, measure
the frequency and range of height or skin shade of their classmates

and draw conclusions about variance within a race,

and study mating

practices by examining matrimenial advertisements ir the Bombay

Times.

The unit. should make the student aware of the confusion or

xquteria in the conventional classification of peoples intc ra01al

groups.
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secondary curricula as_watered-down \college

 courses, .Some express a relatéd concern that'study-

ing a shb]pct in high school somehew takes- the:
edge off the “real thing,” which the ‘student should

. first emouﬁten\'in ‘college.” Ac‘cordmg to this viéw,

economigs ‘taught in_high school would satfate
rather than whet'a student’s interest in tl'la} dis- .’
cipline. Therg. ure cértainly shortcomings in sec-_
ondary schbpl, studlies, but these are not among -
them. The real threat is that traditional secondary
school social studies courses may blunt foréver the
udent’s interest in social data through- sheey bore-
om produced by ingpt and, inadequate exposure ,
to the ‘social scigncen?
much. oL e,
1t is our .observation that high school students
consistently rate social studies-low on their scale -
of interests. Among the factors responsible for low
interest are the. reinoteness antl unreality of the
social data predented, the passivengss and- non-
involvement of the students with the data, and the: -
methods used in covering the data. Conventional
social studies courses present masses of facts with
few glimpses. of the theoretical principles needed
to understand them. We believe the social sciences’

“can and should - provide secondary social studies
. curricula’ with the needed conceptual framework.”

. \ . . :
Whether or not. the social sciences can indeed

" bring enduring light and interest to the high school

curriculum remains to be seen, but present attempts

in this direction show promise. Curriculim fin- =

provement projects in geography, s'()ci()logy, ©Co-

- nomics, political science, and anthropelogy have

been under way for several years. In varying, de-
grees thése efforts are made on the assumption that
there are discipliied ways of lgoking at social data

“and that high school students are capable of comn-

prehending and using thém profitably in studies of
human history and human behavior. Certainly the
Anthropology Curriculum Sfudy Project has as-
sumed that Anthropology cgn contribute to . high
school studies both in conter&_ and in pedagogy. It
has further assumed that? '

. .
Jf high school education marks; for the ;norqent, the

minimal education we expect of all citizens, then it _

- must be said that the capacity to think systemati-
callv about man’s nature, Wis many socicties, the
whole career of his species, has not been included
in our«efinitjon of the cducated citizen. Knowledge
of man praduced by the disciplined resdarches of *
soéial scientists has not been generally, available to -

I
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. public - school ‘students.’ The high school graduate
who has been taught to expget regularities .in the
affairs of the physical universe will never have heard
of the search for regularities in the affairs of men.
But the schools seem to be on the threshold of
offering access to guch understapdings, ready ‘in ef-
feet to democratize a social scientific oomprehension
. of man. 1t will be in the. context of such a develop- -
ment that Anthropology may find a role in. the

~ schools.! . - ¢ '

[ 4 - .
The development of this contribution involves fom{pl_
steps: (1) Selection of some of the most significant® ™
topics from the rich- mass of anthrepological infor- K
rnation and understanding; (2) Identification of the
specific relevance of each topic to the high school
student’s own experience with the world; (3) Isola-
tion of the essential aspects of each topic; and (4)
'Development'of metﬁgjﬁ- for helping the student
grasp an use the data and concepts needed to un-

_ derstand the selected topic.

The materials which follow illustrate the faur
points. They are taken from the 1965 version of.
“The Study of Early Man” teaching .materials de-
veloped by the Project. The total unit, which is-
about eight weeks long, is designed for ninth or
tenth grade students. It includes readings and
.activities regarding race that occupy several days
,within the larger sequence. -
~ It can be argued that adults ‘should know some-
thing about race formation and classification. The .
criteria by which most adults identify the peoples
of the world and classify them into national or racial
groups are unclear and implicit where it is most
important that they be clear and explicit. Develop-
ment of this topic begins with an cffort to- have the
students make explicit what they already know or
believe about tace. This is.done in order to estab-
lish a baseline of present knowledge (or lack of it)
from which they can work toward new understand-
ings. The teacher is given specially prepared ma-
terials to supplement his own ‘informnation and to
help him guidé students through the related lessons.

. We present the following excerpts from the experi:

- mental teacher’s guide as an example of the level
and depth at which an anthropological topic may .
“be approached in a high schiool social studies class.

Sample Pages from the
“Stucdy of Early Man” Unit®

[The example begins with a brief exposition on race
to provide a frame of reference to the teacher.]

Race is not an easy term to define, _partiéulnﬂy in
the case of oyr own species. Biologists use it more or

“less interchangeably with subspecies when -they are
talking about other animals or plants. There may be
some plausibility in referring te Hottentots, Eskimos,
Pygmies, Ainu, or a few other imore or less reproduc-
tively isolated human|populations as races in the bio-"
logical sense of the \term. “They may indeed have
considerable with-group uniformity with respect to the

. physical characteristics by. which we may aftempt to
distinguish them. - _

But the great rumbers of méh,and their mobility
render the present concept of the human group as

~ divisible into races as useless except for the specialist’

 interested in studying human adaptations and evolu-
tionary prehistory. The specialist knows that-wherever
large human populations occur there has been so nifuch
genetic mixture that variation is too great for racial
descriptions, to _have any real meahing, except in a
purely statistical sense. What are o served are the tag
ends: of environmental adaptations, many of which may
be shared by quite unrelated peoples who simply have
existed in similar environments for very Jong ..periods
of time. - C Lo '

In the last few thousdnds of years men have so
learned to control their environments’ that at present
whnost anyone %an live_almost anywhere with little or
no naturally selective disadvantage. The result is that
the greater proportion of the werld’s peoples have so
mingled their genes that populations can be differen-
tiated only by gene frequencies that compare propor-
tions of populations exhibiting a given trait. . . The*
concept of race, under such circumstances, cannot
intelligently be applied to individuals. . . . One need
remember . . . that not only is it practically impossible
to describe a “typical” member of a race but that there
are untold numbers of peoplégwho defy such. cate-
gorization. ~ - : "

Furthermore, one can easily hecome too arbitrary.
about his bases for racial classificatjon of individuals.
It is easy to say that a man 'with “slanty eyes” is a
“Mongoloid.” But if three of his four grandpagents .
were, in fact, “Caucasoid,” and “slanty eyes” hap‘psxe‘:l
to be one of the few traits inkerited from the fourth,

- quch a categorization is scientifically ridiculous and

philosophically without rationale . . . Defining a race
socially is, of course,-a different and much simpler
matter, The- membership of any “race” is defined by
those people who clain membership in it
Human .races are, hardly valid as biological units,
- being so arbitrarily based, but the, term is probably
with us to stay, despite the protestations of scientists,
and humanitarians, so it behooves us to develop suf-
ficient undeystanding of its “meaning” (and the prob-
lems of i definition) -to talk about it intelligently.
This is an area of knowledge/folklore where, for the
4n0ment at least, a lack of .assurante may be a good
hing; -so one of the main purposes of the following
suggestions is to make students uﬂ)ittle more tonscious
¢ of the difficulties involved in defifing the term.

Although - the following - suggestions are given by
“days”, there is more than can be done in the time
allowed. What to condense or leave out must be a
matter, of judgment “in context—what do you want to
emphasize that ‘ties in with later sections of the unit
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_oan-be-described.- rather than transformed. Discission .

T handed ‘in: the next c_lax (Day 1): @ *

2

. "
€

1

_ing list of questions. Answ

“Negroid” brown thick

" have kinky hair;}

- A

_or.ties up earlier onesP As a last resort some exercises =

of some readings can be*handled more speedily by -

- imkans of worksheets,..and _you will 'no dpubt see a

~number
less ado. e ey

- ‘Before the first session, give the students the follow-

ers may be written

(N

How many races are thére? ‘

" How' can you tell them apart? -
What. is a race? Ve
' Of what race are you? How dd you know?

[

and

\.

Day 1." [Assignments are,collected and the class
. listens to a tape in which other youngsters attempt to

answer the first three question§.above and to i‘dentiZ'

by race ‘the phptographs of four peoplé. The cla

_ looks gt the photos while listéning.” The class attempts
- to identify the people in the photos: after hearing the

variety of identifications on the tape; ‘and are asked
what criteria they are using. They then are asked to
differentiate between physical and cultural criteria.] -

Work with, the class to construct a, chart of the
“major -races” on the blackboard. Elicit agreement as
to “. . .-what we shall consider for the time being.to
be the major races,” and list them down one side:
Across the top list the physical traits which will be
referred. to for “distinguishing characteristics,” calling
uponhe class for the terms, but making sure some
continuous variables are included, such as skin color,
eyes, lips, nose, etc. Draw lines to make hoxes in

which’will be placed the appropriate objectives. When

the chart_is finished, it should bear some resemblance

to this: : : -
Lips Hair form Nose

“White” straight

fat
etc.

................

ete. |

-~

e relatively un-
nd that the ad-
onably specific. Sooner or later, the

In helping to construct the chart
critical of students’ choices, but
jectives be.
students should:

’

emselves rémark, “But some ‘whites
~or make similar comments. At this
begin to ask for other exceptions,
e.g, “Do all Negroes.have thick lips?” and %o on.
After a while it Wil] be clear’that the chart needs re-
vision. ‘Some of te adjectives: will. need to be changed
from specific to more jndlusive. . . . Don’t be dismayed
if the whole activity begins to bog down in disagree-
ment—this is what should happen. If the class is too
agreeable, press them with questions using' combina-
tione of characteristics—“Do all ‘whites’ have " white
skin, -thin lips, wavy hair, straight noses . . . P “What
about the ‘new race’ of Hawaifans?” (This is a.cross
among Japanese, Chinese, océidentals, and natives.)
“How long’htve races heen mixing?” “American Negro
different? But it is not' yét timefor conclusions:’

.point you shoul

' Having, students prep;ired with penc{lé and baper, ¢

v 3

' - ' + Ky

i

o

begin to show the set of slides of peoples of the world.?"
. Refer to the slides only by number, asking that the .
* students name from the chart the race of each Derson
.a _- shown. . (If there, are- no more than three races on the
of instances ‘Where points can be mdde with

¢hart, let students locate the people geographically,
rather than “race” them.) They should wrife their con-
clusions beside the corresponding slide number. Show
the 23 full-face views orly. When the slides_have been -

“shown, discuss what the. students have written to see

the extent of disagreement. ‘Show the pictures: (slides) *

. again, this time'the 23 profile views.” See how many -
stances of mind-changing ‘have occurred and how -
" much disagreement there is now. . A
Now tell the class where each of the slide people -

came from, emphasizing that the examples were._chosen
at random, not for the purpose of fooling -students
Exhibit -the- “tape” photos again and tell where - these -
people live.” - . P , .
Discussion:- Egypt is part of the UAR. Are Egyp-
tians “Whites,” “Negroes,” or what? Tf “Negroes” (or
whatever), do they fit all the adjectives in the chart? -

- Apply similar-questions to other people shown, review-
-ing slides gs-necessary.. . IR

For homework, read “Genetic.and Environmental
Influences on Bogy Measurements,” from The -Human
Speaies, by F. S. Hulse. - : o

Day 2. Discuss the homework veading from the
standpoint of the ipfluence of environment and genetics
on some of the: factors listed. on the chart. Nose shape
is, for example, illustrated and discussed in the read-
ing, as are bodv form, stature and weight. Get. the
class to try to elaborate .on the envirommnental reasons

for these “racial” differences, and to speculate on some
. .

of the others. . .

Referring again to the hoMemade race chart, you
should begin to bring out the point that many of the
characteristics listed, such as skin color, represent.con®

- tinuous variables—that is why it is so difficult to draw

a line between two races, if a single characteristio of

« this sort is used. A light “Negro” may be considerably

lighter than a dark “whité.” _

« Let the class think of themselves as a p()pugtion,
and measure the frequency and range -of some con-
tinuously variable characteristic. Height is probably
easiest to' measure though skin color may bé inore-
interesting and fun to chart, provided there are not

individual students whose extreme position in the range

might .embarrass them too ‘much.” The latter "can be
measured by means of a good photographic light meter
held no more than three inchés from the ihside (lightest,
part) of the forearm, about three inches below the;
point of the ulna (inside point of the ¢lbow). Be care-
ful that the light source is always the same distance

from the spot measured and that its angle and that of

the light meter are-‘constant with respect to each skin
surface’ measured. ' Using an arbitrayily Aosen meter
range, chart the distribution of skin shadés in the
class. . (See below for the “point.”) . '

* If a ggod meter cannot be obtained, or:if for any;
reason the measurement of shin shade is impracticable,
measyure stature instehd. This is best- done with the
student standing against q smooth, vertical surface to
which a yardstick has }len attached vertically, ijts
. VOL. 27, NO. 1- SPRING 1908 13
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" i “lewer end forty inches from the floor. If possible, — *- Fom homework, read “Biological Adaptations to

have the. students remove shoes sind stangd with -back Cultuf®,” from The Human.Speciés, by F. S. Hulse. .
. -to wall, straining erect But 6n fatifeet with shoulders. - - l?jaf; 3.. 'Using the Population ONT #11 [Overhead : °
v/ back and chin tucked in, Using: a-cigar box or smalt - Trahsparency #11"consists of a basic charf and two °
»,.  pasteboard-box-hold it flush Hgainst wall and ruler, and . ove lays. In the original, the basic chart shows foure

K . . . bring it down to top: f studefifs head for'.g' resding.

g m e e

v e

s

‘e

This should be dope firmly 5o as to, eliminate the effect” .

.(__)f’high hairdos. . Then  add-forty inches to the reading
om the yardstick and write.each height on'a'3 x 5 card.
Boys" cards-should. be a differént color from girls.

> In a vertical column,on the bulletin board list inter-
“vals of two inches (or three, if you have less than'
twenty students) from the lowest to the highest heights
recorded. ~ Attach ‘the cards in horizontal rows by the

_ dnterval in which each gard falls" ‘Rows near center of

*_be bimodal, with a « {fterent distribution -for girls. " If -

range will be longest. and, if class is large énough, there
will be a fairly even distribution of cards above and
below this mode. (Tf the boys are of an age to be well
into their adolescent growth spurt, the distribution nmay .

" not, or if there, are very tall girls or- very short boys, it
" may .behest not to’use-separately colpred cards o avoid

»

‘thesé variables ‘vary .|

embarrassmeny for them). Therdwill be relatively few
cards_poar“the extremes of the beight range. .
-~ Conclusion ‘to be reached:

1. In ‘any pole_llation there is-a rgpge of varia-
tion with respect to any varlable characteristic.

2. Most individuals are more or less “average,”

but a .description of the, “average” does not
truly describe the whple population.

.\. Lot . o ~ ~. . )
Discuss height and hair_color as a combination, or if
you, charted skin sh\sl; combine "this with height. ‘Do

gether? . '

Conclusion: PerSons. who are. “average” in one

" respect may be (uite extreme.in another. Refer back

Ao the race chart and discuss-it critically in the light
‘of thé above conclusions.
‘ i .

' ¢

¢

. presence ‘of Diego antigen,

" tains a gre%t

{80-70), etc.] to make the point " thd

FIGURE 1. OVEERHEAD TRANSPARENCY #11 -

- tows of six figures each. Each overlay represents a
_particular characteristic, and when superimposed. .on

the hasic” chart, the propartion of that characteristic in
the total populition appears.] pound home the .point

- minde that traits in a population vary independently of -

one another. . . If horizontal lining (Overlay 1) is
“typical”, of this, population, that does not signhify- that

-all members in good standing havé horizontal lines.
" If vertical ‘lines  (Oveilay;.2) are also “typical” " this.

means neither that those with horizontal lines also have

“vertical ling§ nor that those without horizontal lifes- -

lack wvertical lines. ;-

"~ Conclusion: While it gy be passible to describe
_ particular races. for, ,5om€ purposes,  the descriptions

must-be. understood to apply only t6 populations, not "

“taxtheir members. as individuals. -

“race” is indeed “typified” by
it is nevertheless. a fact
that many Amerinds’ lack ‘this trait. Similarly, while -
the “Alpine race” is characterizable as blond, it con-
many brunettes . . .- and so on.

Use OHT #2 [Overhead Fransparency #2 is a map
of Europe zoned "and colorcoded to show percentage
' ' 1%(:.90), (90-80); .

of light eyes in 'the population: (
*races, if they

must be defined, aré best defined on the basis of trait

While the Amerind

frequency.  This eliminates the problem. of racial - - .

categorization of jndividuals. We can chyractetjze the.
orthern “European “racel -as having 50-.pefgent or
more light eyes, and the African “r: ve” ps flwing 49
percent or less of light cyes. With r lspeckito: this one
trait any individual could be either*a Northerit European
or an African, for there would be no wa of telling -
which; but any given, pop.iﬂ{!tion is immediately dis-

A
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“tinguishable as not Northern European or not African. -«
(One ight add parenthetically that it is-usually a good . -
degl .easier to spy who is not of ‘a given race. thdn it -

s able family,” prepared to go abroady . s

~ human groups:

t

. Is to say who'is.) = .-

s .

: A )
Discussion: - What are, some of the causes -of these

that, as sden in the homework reading, cultural factors

.. are very much involved. -

Distribute the matrimonial ads of the Bombay Times
(see below) and have the students discover some of

~these cultyral influences. ‘It might. b& fun-to discuss
* mating: préference in our 6wn society. - '

. MATRIMONIAL
MATRIMONIAL CORRESPONDANCE:
- invited for Matriculate ab) -

Khatri gir), 21, beautiful, slim, wel-
. versed in household, ﬁecent mar-
. rlaﬂe..App,ly Box 23032 The Times. of
. Indla, Bombay 1. ~ .. A38144(X)
+«MATRIMONIAL CORRESPONDENCE .
“ '« .. 8 invited from well set boys for T
© & fair Kerala Brahmin PIrl of 21, ,
.« > studied up to Matri¢c. Please reply to
Box 1 The Timeés of Indla, Bom-
. " bay 1, - v - A39072(X)
¢ :PARENTS. OF EDUCATED AND DO- .
*  mestically trained Parsee gir), aged
22, invite matrimonial correspondence f o
. ffom -‘well placed Parsde bachelors of -
. respectable family. Write in details
Box- 23376, JThe Times of India, Bom-
bay 1, - A38406(X)
PARENTS OF CUTCHI SWETAMBER
Murtipujak Jain civil engineer, aged L
. 26, invite matrimonial proposals from
N ©  parents of heaithy edficated Gujarati
. girl, Jan Pania preterred. Earl?r'mm_--
riage. Pl@se reply with particulars.
Hox 2202-The Times of Iridia, Bombay
1, . - A38038 (X)
RESPECTABLE, WELL PLACED
Christlan gentlemen, 40, employed in
reputed foreign firm, ‘seeks suitable
match. Apply Box 23944, The Times
-of India oml,?y 1. :
SUITABLE MATCH FOR GUJARATI
. Kapol Banta homeloving girl, age 22,
+ . - passed BSC., Well settled Gujarati
) preferréd. Write full particulars Box
23630, The Times of India, Bombay
L - A38718(X)
" SUITABLE : MATCH WANTED: (a)
Kerala Bramin girl 26, very fair,
employed, only- daughter ooram,
treya Gotram (b) Boy 28, Cost
. Accountant “earning 300 monthly ‘in
eputed firm Bharadwaja otram
Pooratem, Rgp{lg Box 23860, The
Times of India, Bombay 1. A38979(X) R
_WANTED IMPRESSIVE, TALL, FAIR,"
_preferably Medical Graduate Mahar-
¢ ashtsian Brahmin bride from reapect-

AN

for healthy, handsotme, Maharash-

trian, 28, foreign qualified, Govern- . ’
ment of India Service. Apply with .
horoscopé, to Box" 23856, The Times o -

of India, Bombay 1. AJ846 (X)

Is natﬁral selection also. involved? Allow. further ... . -

speculation on this, then assign (for homework) read-
ing' of “Historical Distribiion of Racial Varieties.”
Distribute alsé the following worksheet to bé filled out
in conjunction with the reading:

.Chéraoteﬁze, if you can, each of the following

-

American Indians . -

Arctic peoples o
Eastern Asians .
Pacific Islandegs ' v
East Indians =~ ‘
Africans

Caucasoids. o
Central JAsians o

o E= R XY L

- “racial” differencesP It should be brought out here _

.

~.and their possible adaptive value: /

* Negro be an Englishmari?)

" For edch of ‘ten subgroups (subheadings i article)

- of -your’ choice, decide on one characteristic that ‘may

3

be adaptive, and explain why you think so. <

-Day 4. Discussion: , How may natural selectjon hdve
been influential in the formation of races? Review the
characteristics of some of the varieties Hulse describes

Eskimos—built for least heat loss . R
Melanesian,and Africans—built for most heat loss
dark skin for protection from V-V radiation of
-+ equatorial sun) . R '
Why are Pygmies smallP _—
Why are Plains Indians, and. some other savanna
"hunters, tallp. - < :
Why do temperate zone dwellers tan readily. b
have relafively: light skinsP . ‘
" - so readily? ) _ .
~ And so on. - . : , .
Discussion: Race and Intelligence :
Why are humians more “intelligent” tha
animals? "~ - : pa

*  « What is intelligence? ,
« Why should any group of humans ke more or le

other

“intelligent” than another? (This g very gbod ' '_

- -argument for intellectual “equality.”

€ . . .

It shoyld Ke pointed out that every human' trait is
ultimately ¢ product of natural selection. This certainly
applies to “intelligence.” It is. probably true that, gen-
erallv speaking, there has octutted selection for par-
ticular kinds of specific intellectual -abilities (perhaps .
in our society for mathematical reasoning), but there’
are as yet no valid criteria or methods for evaluating

' the innate learning capacity of any group of people in

oentrast to another. To say that all groups are equal in

this respect because evidence to the contrary is lacking .
-is, however, as logically fallacious as to assume the

opposite. ‘But a couple of points are worth making:

- 1 8ince all haman groups are capable of communi-

» cating clearly with one another, and with no

« other species of animal, they can’t differ so very
much in intellectual capacity. t

2. For g Bushman to learn' to stalk a kudu is easily

Way about Paris.” . .
3. -“Intelligence,” if gnd when it is definable, is &
+-continudus variable and cannot, therefore, ever
.+ be applied as a racial characteristic to individuals.

A~ Assignment: Read “Technological Adyances and
Population Change.” Review and revige the first home-
wark paper~questions on race. What is the difference
betyeen an Englishman and a Caucasoid? {Can a

:

»

) Discusgion a.nd Gonciusiqn' . i

The aim of these lessons is to convey.more than |

“just information dbo?t race formation and _classi-

r o .
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) Why do very fair-skinned npxjtﬁemers'tan not quite -

as difficult as for a French cab driver tq learn his: e




AN

L

> similar objects. ' .

| o -
fication. The hope is, first of all, to invblve the
student by starting' him with his own’ experience
of the topic and then to help him place that ex- -

perience in ‘a context that provides new’ perspecs

tives ‘which ‘may also be applicable to other areds

of knowledge. In the case of the materials pre- -

sented ab(;ve, the problem’is to make- the student
aware of the confusion of criteria in the conven-
tional classification of peoples into “racial” groups.
He may realize—by becoming aware of ‘the criteria

" he himself customarily uses, and by trying to apply

them systematically—that there can be no definitive
grouping. He finds that he cannot assign the ac-
cepted “facts” into categories of similar and dis-

In constructing the “race chart” and tabulating
the variations among his classmates in height, skin
color, nose shape and so on, he may come to see
that the criteria chosen to describe a race are not

_mutually supportive; that they are ofteh,” in fact,

continuous variables. This understanding will,
hopefully, lead him to the realization that it is
population andsnot individuals that determines the
pattern of transinitted genetic traits. ‘This is a basic
and far, fram watered-down lesson in anthropology.
" Because these ways of thinking have become
clearer to him, the student has something more
than mere data (which may become ‘obsolete ) with
which to work. He may be able to apply such
thought processes to other kinds of data and even,

“perhaps, to improve upon them.

It is difficult to evaluate the effect of such lessons
because the -results desired most are behavioral
objectives which clude most testing procedures.
Interviews with students and tgachers do not sug-

. gest that” sweeping reforms have been initiated.

“~
N

rd

. : - ) ° . R
They do demonstrate that studgnts and teachers

. have become aware of certain qualities of teach-

ing and learning. Teachers realize, some for the
first time, that students car think. One télftcher
who had literally considered his students to be
sponges, reported this realization with enthusiasm.

Another teacher commented, “For the first time

the students themselves werg aware that they knew

how to discuss something and realized that they’

were not just exchanging opinions.” Another effect
reported by one teacher was that ACSP materials

had led (forced?) him to do more reading than he
.usually did in preparing for class. -
Some students respond that they are relieved to '

be “allowed” to think. One said, “It made me have
a good feeling—like 1 had done something worth
doing and not just read it out of a book.” '
There are no panaceas in a situation as’ vast and
differentiated as secondary education. But there

is evidence that ACSP matcrials can help students -

and teachers who know what they need and can

‘move others towards goals they otherwise might

not have perceived.
-
‘e
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. Robert G. Hanvey, “Anthropology in the Schools,” Fdu-
cational Leadership, Vol. 22, Né. 5, February 1965,
p. 313, o
2. Teaching Plan, “Study of Early Man,” ACSP 1965 Ex-
perimental Yersion, pp. 68-74. '
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8, The complete set inclndes 93" full-face and 23 profile

views of voing adults_ from all contipents, from all over
the world. “Fhe “pictures cannot be reproduced here but
are casy to imagine—standard “peoples of the world” but
wearing modern “Western” ¢lothes,” )
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